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Among the competencies that a future architect must possess, a significant
emphasis is placed on information competency. This encompasses a range of
specialized skills and abilities that enhance the effectiveness of the learning
process through the application of new information technologies. Information
competency is a component of both general and specific professional
competencies, involving the possession of knowledge, skills, and the
experience of applying them in solving a particular set of socio-professional
tasks using new information technologies, as well as the ability to improve
one’s knowledge and experience in the professional field. It can be regarded
as a specific area of interaction between a person's knowledge, skills, and
actions in social practice. Information competency is a crucial part of the
general and specialized professional competency of modern specialists. It
represents an integrative quality of the individual, resulting from the
processes of selection, assimilation, processing, transformation, and
generation of information into a specific type of subject-specific knowledge.
This capability allows individuals to produce, accept, forecast, and
implement optimal solutions across various fields of activity. Competency
closely links the simultaneous mobilization of knowledge, skills, and
behavioral strategies in specific activities. The formation of information
competency enhances the self-realization and adaptability of future
architects. It supports the multifaceted development of architecture students’
personalities and implies the necessity of integrating educational activities
with information design in the context of their chosen profession, aimed at
developing professional qualities, cognitive engagement, and an activity-
based approach. The following stages can be identified in the formation of
information competency among future architects: computer literacy and
information literacy—these are optimal means of working with symbols,
models, data, and information, presenting them to interested users for solving
theoretical and practical tasks. During their higher education, personal
algorithms for professional information behavior are developed for future
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specialists. The methodology for algorithmizing information search can serve
as illustrative material for teaching these algorithms to students. A student's
information competency includes the experience of employing established
methods of information activity in their future subject area and related fields,
along with the experience of creative activity in the realm of professionally
oriented technologies—specifically, the ability to make effective decisions in
challenging situations and to establish emotional and value-based
relationships associated with the use of information technologies in various
spheres. Information competency manifests through several components:
factual-analytical, which reflects knowledge and understanding of the
fundamental information processes and patterns in the field of information
technologies; subject-specific “cognitive,” which encompasses the skills and
abilities required for both mental and practical activities in addressing socio-
professional tasks within information technologies; methodological, which
entails a comprehensive, systemic perspective on problems and their
solutions in the domain of computer technologies; and worldview, which
signifies the students’ developed experience in strategic projects related to
computer technologies, alongside the methodological component that
involves the ability to enhance one’s knowledge and experience in the
professional realm. As a component of the architect’s professional
competency, information competency comprises motivational-value,
reflexive-evaluative, and operational elements. In its substance, information
competency is revealed through several components: the factual-analytical
component, which reflects knowledge and understanding of basic
information processes and patterns in the field of information technologies
(IT); the subject-specific "cognitive" component, which includes skills and
abilities for mental and practical activities in solving socio-professional tasks
in IT; the methodological component, which entails a comprehensive,
systemic vision of problems and their solutions in the realm of computer
technologies; and the worldview component, which implies that students
develop experience in strategic projects within computer technologies,
alongside the methodological component, while continuously improving
their knowledge and expertise in the professional domain. The potential for
developing specialists' information competency is determined by the content
prescribed in the curriculum.

All these components aim to cultivate, develop, and refine students’
systemic professional thinking, enabling specialists to approach professional
tasks algorithmically and analyze and solve the assigned problems in a
comprehensive, systematic manner. Analyzing various interpretations of
information competency allows us to identify the following essential
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characteristics: the integrative nature of knowledge and skills and their
universality in terms of nature and scope.

EMIATIS Y TPO®ECII APXITEKTOPA

Ogcankin O.IL, acnipanm
(O0ecvka deparcasna akademis 6y0isHUYmMEa ma apximexkmypu,)

Emmnaris Bimirpae Karo4oBy poiis y Tpodecii apXiTeKTopa, OCKUTBKH Ja€e
3MOry 1M Kpalle po3yMiTH MOTpeOu Ta Oa)kaHHS JIIOJCH, IS SIKHX BOHU
CTBOPIOIOTH CBOT POEKTH. Y MIHHSI TOCTAaBUTH ceOe Ha MicIe 3aMOBHHKa 200
KOpUCTyBaya JIOTIOMara€ CTBOPIOBATH IIPOCTOPH, SIKI HE  TIIBKU
(dyHKIIOHANBHI, @ ¥ TPUEMHI JJIsI NPOKUBaHHS a00 BuKopucTaHHS. Kpim
TOrO, EMIIaTisl JoIoMarae apXiTeKTopaM BpaxOBYBaTH COLIOKYJBTYpPHI
0COOJIMBOCTI Ta KOHTEKCT, 1[0 POOHTH IXHIO poOOTY IITHOIIO0 1 3HAYYIIOO.

BpaxyBaHHS  COLIOKYJBTYpPHHX OCOOMMBOCTEH 1 KOHTEKCTY B
MIPOEKTYBAHHI JIOTIOMarae apXiTeKTopaMm CTBOPIOBATH OyiBIi Ta IIPOCTOPH,
o0 BIiAMOBiNAIOTH TOTpedaM 1 IIHHOCTSM KOHKPETHOI CHITBHOTH abo
KyneTypu. lle mae 3Mory CTBOpIOBATH YHIKalbHI Ta aJanTOBaHi 0
CepeIoBHILA POEKTH, SIKi Kpallle BIUCYOThCS B HABKOJMIIHE CEPEIOBHILE
Ta B3a€EMOZIIOTH i3 HUM. Takuil miaxix pooute poboTy apxiTekropa OiibIn
3HAYYMIOI0 Ta IOBA)XHOIO, OCKUIBKM BOHA CHPHSE CTBOPECHHIO CTIHKHX 1
TapMOHIHHUX HMPOCTOPIB JJIS KUTTSA Ta POOOTH JIFOACH.

BuxoBaru emnarito MO>KHa Pi3HUMH CIIOCOOAMM:

1. IIpakTka aKTHBHOTO CIyXaHHs: HPUALUTITH 4Yac JUIS CIIJIKYBaHHS 3
PI3HUMH JIIOJIbMH, CITyXalTe iX 1 Hamaraitecst Ho-ClpaBXHbOMY 3pO3yMITH
IXHIO TOYKY 30pYy Ta ITOYYTTSL.

2. JlocmimpkeHHSI Ta BHBYEHHS PI3HUX KYJNBTYp 1 CYCHUIBHUX TIpYIIL:
[To3naiiomTecst 3 pi3HUMH KyJIbTYpaMH, TPaIULisIMH Ta 3BHYasMH, MI00
Kpale po3yMiTH pi3HOMAaHITHICTb IOTPeO 1 IHHOCTEH.

3. VYyacTp y coOLiaJbHUX MpPOEKTaX: OEpiTh ydYacThb y IIPOEKTaXx,
CIIPSIMOBAHUX Ha JJONOMOTY HY)XJICHHHM a00 Ha IMOJIIILIEHHS IPOMaJIChKUX
mpocTopis. Lle momomoske Bam Kparie 3p03yMiTH TOTPEeOH CITUTBHOTH.

4. HaBuaHHS e€MOIIITHOTO iHTEJEKTY: pO3BHUBAiTe HABUUKM YTIPABIIIHHSI
CBOIMH €MOIIISIMH Ta PO3YMIHHS €MOIIiH 1HIINX JFOJIEH, 10 TOTIOMOKE Kpalle
CIpuiMaTy iXHi TOTPEOH.

5. TTocTiitHu#i CaMOPO3BUTOK 1 HABYAHHS: YMM O1JIbIIIC BU BUBYAETE Pi3HI
ACIIEKTH XHTTS Ta KyJbTYpH, TO Jerme Oye BaM CHpUIMaTH CBIT 4epe3 oui
THIINX JIIo/IeH.
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